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it is subject 1w the organisation of knowledge by individual schools and the scts of
relationships which exist within them (Connell & al, 1982). Within the school the
tcachers are the ones in powerful positons. Teachers have authority over their pupils in
many areas including their behaviour, dress, knowledge, speech, as well as having a
degree of control over children’s time and physical space (Delamony, 1983; Hammensley,
19905 It has been suggested that the authority of the teacher has diminished in recen
vears (Woods, 1990} but it is fair to say that the majority of children in primary schools,
and particularly infant aged children, comply with the authority of the wacher. However,
this complicity does not provide children with a guaraniee that weachers will always treat
them with care and respect. Pollard (1983} has argued that the greatest potental threal
to children being able to cope in school has o do with the power of the wacher and
stuchics of children’s experiences of schooling indicate that seme teachers adopt strategies
which undermine and bumiline their puptls (Woads, 1979 Furlong, 1983: Bevnon,
1989:. Although the concept is rarely used in connection with weacher-pupd relaton-
ships, the use of such stralegies comes within the definition of child abuse,

Child abuse is a wrm which encompasses a number of destructive types of behaviowr
performed by an adult (or aduks) 1o a child {for children): that 15, physical abuse and
injury, neglect, emotional abuse or #ll treatment, sexual abuse and potential abuse or high
risk {Hearn, 16885, Whilst some child abuse factors such as physical and verbal
aggression are used by both male and female teachers, the perperrators of child sexual
abuse are, for the mast part, men. I should be noted that sexual abuse comes within the
broad definiton of child abuse as, at the present, there s no oflence recognised in Briush
law as “child sexual abuse’ Maynard, 1993). Yet some clear distincions need o be made
because, with regard to places ltke schools, the circumstances which enable a sexual
abuse situation are different to those in which physical and verbal abuse occur. For
example, child abuse in the form of physical and verbat aggression by a teacher towards
a pupil usually takes place in front of other members of the class or 1caching colleagues,
Fhis form of child abuse
undertaken by teachers In public arenas does, at least, provide the vicum with witnesses
who could be called upon should they decide o pursue the incident. In conwast, child
sexual abuse is carried oul in isolation by a person in a positon of wrust. How can we
address the issue of child sexual abuse in schools untl it has clearly heen pamed and
defined? This naming and defining could contribute to the imdal screening of men
candidates for teaching and nursery nurse courses if, in the defining, there is a
recognition of the interrclationship of masculinity, sexuality and violence.

Under present circumstances the initial screening of candidates for places on courses
docs not directly conlront this issue. At the moment stadent weachers have to complete
a ‘Protecion of Children’ declaration before beginning their inidal wahing course.
Although cases are known in which people with police records for child sex abuse have
been employed to work with young children, such instances are noted lor their rarity. It
is far morc likely that a child sex abuser wall slip through the official net hecause they
do not have a police record. This leaves the interview process as the avenue in which to
ascertain whether or not the candidate for studemt waching or nursing is a child abuser.
One of the most obvious problems here is what questions could be asked and how would
they be phrased in order to identify child abuscrs? It would mean interviewers being alen
and sensitive to the links between child sex abuse and masculinity, viclence and sexuality
rather than focusing on ‘profiles’ of ehild sex abusers,

The two most frequentdy given explanations of why some men sexually abuse children
centre around psychological and economic and culwral factors. The psychological

presumably in order (0 demonstrate the teacher’s ‘control
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explanation suggests men who sexually abuse children come from dysfunctional families
in which they have suffered emotional deprivation and may well have been abused
themselves {Driver, 1689} The second explanation is that some men resort 10 violence
{including sexual abuse) when they have lailed to achieve what socicty has led them o
expect they are ‘entitled’ to, even though their individual Hife chances’ would indicate
such expectations were impossible o achieve. Both these arguments are reductionist and
sugeest the idea of the “helpless vietim'. A third explanation can be found in the work
of feminists and pro-femingst men.

Hearn {1988 has argued that, o ofien, child abuse is discussed as an entity within
jsell without acknowledging that its roots fie in the construction of mascubaity:

. child abuses, violences and sexualities 10 young people are ...o2 close
development of ‘normal’ masculinity and normal” male sexuality, isell charac-
terised by power. aggression, penis orientagion, the separation of sex from
loving emotion, objectification, fedshism, and uncontroliabiby. ip. 341}

The centrality of sexuabity and violenee in the development of hegemenic masculinity has
been the focus of discussion by fominists and pro-feminist men {Eardley 19850 Brinan.
1989; Sceal, 1990; Scidier, 199
which point all too chearly o the fact that it is men who rape, men who attack cach other

They have considered the arguments and sutstcs

and men who fight wars, but reject wry claims tha these mantfestatons of overt
kinds of arguments
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which suggest that men are helpless victims of their hormones/upbringing/wav of life?
and, therefore, are unable or unlikely © change. Rather the argument s that the
is encoded in the wav men are defied as

potential for violence fsexual and otherwis
men, On that basis af men have the potential for sexual vielence but only some men

sexually abuse young children.

It would seem that any awempt (o tghten up on the screening procedures for those
men wishing 1 become carly years teachers oF pursery nurses is fraught with difficultics.
A more effective starting point would be to consider what the situation is at the moment
and build o1 what we already know about the expericnces and views on physical contact
held by men teachers of young children.

From Student te Teacher

In 1988 1 interviewed 11 male wachers and swdent teachers of carly years children.
Only five of them had made a conscious decision o undertake initial tcacher waining in
the carly vears of schooling. None of those five recall any reference being made at
interview for a place on an inital raining programme o the fact that they were men
entering an arca of schooling traditionally staffed by fernales. During the course of their

initial training programmes several of the teachers/student weachers indicated that their
“rarity value’ was noted yet no explicit discussion ever ook place of the implications for
themscives, their female colleagues and the children of “puting a man i the reception
class™ (sue Skelton, 1991).

"Phis situation changed when it came o applying for posts in schoals. Although the
issue of mate sexuality and child sex abuse was not addressed overdy, it was alluded 10
in arder to put across what the local authority or school governing body deemed
acceptable. Lrevor, an experienced early years Leacher, applicd to an authoruy i the
North-vast of England for posts in infant schools and was told quie firmly ar one
interview that “We don’t have men in infants schools”. The authority did offer him a
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Job—with a Year 6 class {10-11 vear olds). A similar experience was related Iy David,
who had been running his own nursery schaol but had decided apphy for jobs in
mainstream schogling:

--. at the job inierview, the chairman of governors said whai ~-ould T do il a
little girl was upset and erying, Se I said I would put her on my knee and give
her a cuddie ... the governor replied *Oh 1o vou couldn’ do that, vou would
have to call the auxiliary’. .
The notion that working with voung children is right” only for women s deeply
embedded within primary teaching. Caroline Steedman (1988 has pointed 1o the
reification of the feminine within primary teaching and this has been more shanly
focused on by Burgess & Carter (1992} in their discussion of MumsyT discourse:

“Mumsy” is the term used by one student who described the primany wachers”

role as having qualities which reflected mothering, principally sociudly ap-

proved feminine virtues such as ‘caring’ and nurtwance. . 353
‘Fhis means that all candidates for teaching/mursery nurse courses would be expected 1o
demonstrate such traditionally ascribed female churacteristics during an inerviow,
Through the work of feminists there i now a much greater awareness of “equal
opportunities” and people are more attuned to the idea that men possess. and should
demanstrate, their female’ qualities. The problem is how can it be ascertained during an
mterview the point at which a male candidawe’s espoused caring concern for children’s
physical and emotional welfare crosses the boundary o abuse? In the same way,
working with very young children ofien requires close physicnd comact. e, :.mm&:‘x.
botloms, changing wet knickers and cuddling a burt child. o ask « male candidite
interview whether they would be prepared to undenake such tasks sews up an insoluble
situation. If there is an expression of willingness to take on all the aspeets of what is
ovolved in early years waching they num the risk of being seen us unsuitable” On the
other hand, if a negative response s given they would have 10 rely on the goodwill of
female colleagues, and, i so doing, provide them with additional workloads as well us
delivering the impression te children that ‘men don’ wuch’.

Perhaps it is because of the problems involved in what questions 16 ask about subjects
which interviewers appear w0 prefer 1o allude o rather than name, that men who work
with young children arc thrown on 1o their own devices. From the meniews with the
carly years male teachers it seemed that the issuc of child sexual abuse and them, as men,
continued 10 be there in the background of their dally work but was never directly
confronted. )

Having obtainced jobs which necessitated daily physical contaet with voung children,
none of them had discussed with colleagues and headieachers what strategies (6 adopl
when it came to intimate physical contact with children. All the pracusing teachers had
clearly defined ideas about their conduct which they decided for diermselves individually
{as most of them did not know cach ather despite the fact there were 5o few of them in
the local area), bue they clearly shared common principles. They were all commited 1w
the befief that children should be hugged when they were hart ar upset. One teacher
WEnL on to say:

With things like hugging ... it’s part of Kidscape, that a hug is a hug and they
should know the difference between a nice hug that they like and hugs they
don’t like.

At the same time, all of them were prepared o change children or attend w injuries near

Frewpomi 31

the genital area but only when they were observed by an adult female. Perhaps not
surprisingly the student weachers were far more adamant in their views stating that under
no circumstances would they change soiled underwear and, in some cases, were reluctant
w help children dress and undress for physical education.

The point here is that no discussion seems to have taken place on initial teacher
training programmes or by school governing bedies as 10 how male wachers can interact
clfeetively with voung children in the area of physical contact. This lack of open
discussion can only conwibute o the perpereation of child sex abuse i primary and

nursery schools.

Ways Forward

Although the number of men who work with carly vears schoolchildren are small, there
s asteady increase. For exwmple. the number of men in nursery schools rose from six
o 24 30 the vears 1980 90 Deparunent of Education and Science, 19901 However, the
idea tha there s sumething not quite vighe with men who wint o work with young
children continues (Aspinwall & Drammond, 1989 Sheppard, 19892 The faet that some
men ot for waching which is seen as a solt eption” i the hst of male occupations
fonmetl, 1985} and add 10 that by focusing on primary education which iz seen as
particalasty femmine Swednua, 14882 then further compound this by choosing o work
with very voung chidren, radses questons about thelr mascubinity. 1 have argued

clsewhere how the male wachers themsehees deal with these ssues Skelon, 1991% The
porrt here is bow we i e education svstem can tackle the Tact that some children are
the vicoms of child sex abuse and that those abusers are usually men (Barker & Duncan,
1985). The concern has to be. not only that potential child abusers are provented from
obaining jobs which put them i a positon of trust with children, but alse with those
chiidren who have been sexually abused and are then faced with a male teacher in
schuol.

Whilst child abuse and sex education are arcas which may receive consideration un

initial and n-senvice courses, 1 oseems that questions concerning the interrclatonship of
violence and sexuality with masculinity and the implications of this for child sex abuse
are not raised. This 15 not suprising given that it has proved increasingly difficult in
recent years for sex, sexualitv, children and cducation o be mentioned in the same
breath, as any attempts  raise such issues are usually greeted with a negative or a hostile
response {De Lyon & Mignivolo, 1989; Holly, 1989; Kelly, 1992). Howaover, unless these
ssues are addressed openly it will prove dilficult 1o develop appropriate policies on men
working with yvoung children. Maher (1987 recommends that schools dircetdy address
child sex abuse by considering aitiedes o women, attitudes to violence, atitudes wowards
parenthood and atitudes wowards reladonships. These areas should be discussed individ-
ually and in relation to cach other on iniual wacher educaton and nursery nurse courses.
1tis evident that hegemaonie masculinity needs o be challenged using varous means, and
ways of working with boys in school 10 confront violence are beginning 1o emerge
(Micdzian, 1992; Phillips, 19935 and such measures should form a part of iniual
teachmg/ nursery nurse programmes,

In addition, some form of agreed natonal guidelines are required which cover the
day-to-day aspects of school file, For example, when a young child injures himsell or

herself on the playground. who helps them? Who changes children [or plysical
What happens when a child has sotled his or her underwear and is cearly

education

distressed, but the male weacher has no immediate help available? Individuat schaools
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could discuss these guidelines and develop their own approaches which would be built
into their school practices. This wouid enable schools to introduce their policies on men
teachers working with young children at interview, thus providing children with a clearer
framework for protection and teachers with support and guidance. Inevitably, unless
positive action is taken it will be childrer who pay the price for issues of masculinity,
violence and child sex abuse being kept off the agenda.

Comespondence: Clvistine Skelton, Department of Education, joseph Cowan House, St
Thomas’ Street, University of Newcastle-upon-Tyne, Newcastle-upen-Tyne NEI 7RU,
United Kingdom.
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